Task-based language teaching has been widely used for language classroom. Using tasks as main activities, task-based materials was developed particularly for writing class. This article is intended to present the study of effectiveness of task-based materials in improving writing class for university. To accommodate the research purposes, mixed method approach was carried out by using quasi experimental research and content analysis of sentence complexity. The respondents were 210 students from writing classes as experiment and control with writing test as instrument. The results of data analysis showed that there were significant differences of writing skill to those who taught using developed task-based materials. Despite the fact that the score did not significantly differ on the aspect of writing mechanics, a developed task-based material has been proved to improve students' writing skill in the aspect of format, content, organization and grammar. Moreover, the levels of lexical complexity and accuracy from the students whose materials use task-based design are higher than those who do not use it. Then, it can be drawn a conclusion that the use of developed task-based materials brings significant effects toward writing performance.
INTRODUCTION
Teaching writing in foreign language context brings challenges and effort. Stimulating students to deliver ideas and messages in written form into target language from students to different cultures and regions is not an easy work. As a productive skill, writing is basically the process of communicating messages in written language completed by a set of micro skills (Spratt, Pulverness, & Williams, 2011) . Writing activity is seemingly related to linguistic competences, such as grammar, vocabulary, writing mechanics and text structure. In writing, the writers have to ideas or message to express, words to convey, language construction to set the words and meaning, text organization to make meaning and context. However, these elements of writing skill are apparently complex and heavy. Consequences, learners, particularly in English as foreign language situation, find writing difficult and troublesome. In fact, subject-verb agreement and verb tenses, as basic grammar rules, are still as the causes of error in developing essay for adult EFL learners in writing class (Febriyanti & Sundari, 2016: 79) . Moreover, other linguistic items such as, grammatical structure, formatting words, and word classes have also become the sources of difficulty in writing for Indonesian students (Rahmatunisa, 2014) .
In addition to linguistic aspect of writing skill, the fear of teacher's negative comments, insufficient writing practice and time pressure can be considered as source of writing anxiety in the class (Wahyuni & Umam, 2017) . Indeed, as writers in foreign language, the students are required to know the social context where the texts take place and to whom the texts are. Moreover, what the students learn in the classroom; it can also be used and applied outside the classroom for real communication. Writing activity, practice and product are not isolated merely for learning and classroom usage. Nonetheless, activity, materials and practice are authentic. Therefore, the writing product or texts produced by the students could be relevant to the real-world language. Therefore, a set of task-based materials for writing class in English as foreign language context has been developed based on the principles of task-based lesson for university students. This current study purposes to answer the following questions: a) Are there any significant effects the use of developed task-based materials towards writing performance indicator in the terms format, writing mechanics, content, organization, and grammar and sentences? And b) How are the levels of lexical complexity and accuracy from the students who taught using developed task-based materials compared to those who do not?
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LITERATURE REVIEW
One of the language teaching approach which focuses on learning to communicate through interaction is task-based language teaching (TBLT). TBLT is an approach of the use of tasks as the core unit of analysis, planning and instruction (Richards & Rodgers, 2001 ). It was firstly initiated when Wilkins (1976) argued the distinction of synthetic and analytical approach to language pedagogy. Synthetic approaches use language as center of analysis to be taught; meanwhile, analytical approaches take learners and the purposes as considerations (Nunan, 2010: 136-137) . Then, task-based is part of analytical approaches in which language presented in holistic and learners are asked to break down and analyze it.
Having been formed as part of communicative language teaching, task-based instruction has, according to Feez (1998: 17 cited by Richards & Rodgers, 2001: 224) several key assumptions as: 1) The focus is on process rather than product, 2) Basic elements are purposeful activities and tasks that emphasize communication and meaning. 3) Learners learn language by interacting communicatively and purposefully while engaged in activities and tasks, 4) Activities and tasks might need to achieve in real life and have pedagogical purpose specific to the classroom, and 5) Activities and task of a task-based syllabus are sequenced according to difficulty. In the other words, task-based approach advocates a task as central in teaching.
A task itself is defined variously. In general term, Long (1995 ( , in Nunan, 2006 stated that a task is piece of work undertaken for oneself or for others, freely or for some reward, for example painting a fence, dressing a child, and filling out a form. These are then called as a real world or target task definition. A task is related to everyday life and activity. For a language acquisition view, Ellis (2003 , cited in Nunan, 2006 wrote a task as a workplan that requires learner to process language pragmatically in order to achieve an outcome. By performing task, students are expecting to develop their language proficiency; at least they are competent to perform the targeted task. Then Nunan (2006: 17) summarized the definition of task in language teaching perspectives. According to him, a task is a piece of classroom work requiring learners in comprehending, manipulating, producing, or interacting in the target language; at the same time, they more focus on organizing grammatical knowledge to express meaning, rather than manipulating form. It can be stated that, when doing task, the students perform language activity by manipulating meaning from their prior knowledge of language, and they also enhance language development from what they do not know. Moreover, Nunan (2010: 138) defined a task in the real world (target task) becomes pedagogical tasks which is what the students do in the classroom to activate and develop language skills, yet they are still related to real-world.
In developing materials using TBLT, Long and Crookes (1993 , in Tabar & Alavi, 2013 proposed the steps in design and development task-based design: 1) a comprehensive need analysis, 2) diagnosis of learner needs, 3) identification of target tasks learners, 4) classification of target tasks into task types, 5) selection of pedagogical tasks for the classroom, and 6) sequencing of pedagogical tasks. From the syllabus development, it can be listed a set of materials needed for the class. Concerning to the lesson using task-based principles, Ellis (2006: 20) concluded three common phases as a chronology of task-based lesson. Pre-task is the first phase including various activity before they start the task. At second, during task is the phase around the task itself. Post-task as a final phase is as following-up of task performance. Taskbased lesson framework can be seen on the table below.
Task-based language teaching has been widely applied in language classes. Moreover, the research regarding to taskbased has also been extensively conducted. Research by Mao (2012) and Kumara, Padmadewi, & Suarnajaya (2013) showed that the task-based approach is effective in reading comprehension. Besides, Nahavandi (2011) investigated and proved that task-based activities have positive effects on EFL learners' reading comprehension. At writing skill, studies by Kusnawati (2014) found that TBLT has increased understanding writing process and writing skill. Furthermore, Tabar & Alavi (2013)'s research has proved that the application of task-based brings learners with different opportunities to plan performing written tasks in different levels of cognitive complexity. With those previous research, this current study addresses to explore the application of developed task-based materials in writing class for university students.
METHOD
The purpose of this current research was to find out a comprehensive effect of use of developed task-based materials for writing class at one private university in Jakarta. The developed task-based materials have been designed using the steps of development of task based syllabus by Long and Crookes (1993) . After that, the materials selected, sequenced, and presented based on the three phases of taskbased lesson (Ellis, 2006) . To accommodate the research purpose, mixed method approach was carried out. According to Creswell (2012: 535) , a mixed method design is a procedure in collecting, analyzing and mixing both quantitative and qualitative methods in a single study or a series of studies to understand a research problem. By doing mixed method, it provides a better understanding of how effective developed task-based materials for writing class and in what aspect of writing skill it is more effective.
The research participants were 210 students who enrolled writing class in English Education major at one private University in Jakarta. Using quasi experimental research, the study was conducted on post-test only design for both experiment and control classes. The task-based lesson and developed task-based materials were treated to experiment group on June, 2017. Then, the students from both groups were assigned to write an essay by choosing one of given topics. The instrument used for collecting data was writing test. The essays written by the students were then rated using scoring rubric proposed by Oshima and Hogue (2007) . The scores were gained based on the elements of essay scoring rubric: format, writing mechanics, content, organization, and grammar and sentence. The obtained data were then analyzed using SPSS.
To support quantitative analysis, the content analysis of sentence complexity was selected to figure out the level of accuracy and lexical complexity. According to Skehan (1998 in (Abdi, Eslami, & Zahedi, 2012) , three dimensions of language production are accuracy, complexity and fluency. Accuracy is the degree of language produced conforms to target language. Ellis (2003 in Ahmed, Jamilah, & Bidin, 2016 noted that accuracy refers to the learner's ability to produce error free target language. Learner accuracy was calculated by using this formula.
Leamers L Accuarcy
Total number of error free clauses of L Total n ' 2 2 = u umber of clauses of L sample 2
Meanwhile, complexity refers to making use of interlanguage structures that are complicated and structured. The formula for calculating lexical complexity is displayed below.
L Complexity lexical
Total number of open class words Total numb 2 ( ) = e er of L words 2 100 × The sample were 20 worksheets taken randomly from both groups. After that, the result of both data from control and experiment groups are analyzed and compared.
RESULT AND DISCUSSION
This present study aims at exploring the effect of developed task-based materials for EFL writing class at university level. Both quantitative and qualitative data analysis has been applied to find out the effect of developed task-based materials on writing performance. The quantitative results from writing test are displayed below.
The scores on the table show that four out of five aspects in writing skill provides higher mean scores as well as the scores of T obs from those aspects are higher, which means there are significant effects. These results indicate that developed task-based materials used in writing class may significantly enhance the students' writing performance in the aspects of format, content, organization, and grammar and sentence. To more details, given tasks on the developed materials help and facilitate students in designing format of text; at the same time, they could stimulate ideas and topics so that the content of text is more qualified. In addition to format and content, tasks used on developed materials might give explicit knowledge of grammar rules and text organization to build consciousness and awareness of what they learn and what is expected from them. This seems probably similar to the functions of a task that it is intended to language use either productive or receptive and oral or written skills on organizing linguistic knowledge to convey meaning as communicative act (Nunan, 2006) .
Despite the fact that developed task-based materials significantly effects writing performance on those four aspects of writing, writing mechanics is the only aspect that does not give significant influence on students writing. Writing mechanics refers to punctuation, capitalization and spelling. In fact, these technical systems seem frequently neglected for written communication either in academic work or in real-world language. Moreover, task-based approach, according to Skehan (1998 , in Nunan, 2006 , primarily focuses on meaning and task completion is priority.
In addition to statistical analysis of each aspect on writing skill, it has also been calculated scores of writing performance for both experiment and control groups. The mean scores from experiment group, 79.52, is higher than it is from control group, 71.03. It indicates that writing performance from group treated by developed task-based materials is fairly better. Furthermore, from t-test calculation, t obs is also higher than t critical , 11.257 > 1.968. It can be stated that, in general, developed task-based materials give a significant effect toward writing performance. These results may support the previous research in writing course. Task-based approach help students learning language in journalism (Widayanti, 2011) , and the use of task-based learning principles improve writing skills in general (Kusnawati, 2014) . The findings of current research support the previous studies which stated that the application of TBLT give significant effects in language skills (Kumara et al., 2013; Mao, 2012; Nahavandi, 2011; Tabar & Alavi, 2013) .
Aside from statistical analysis, the essays made by the students have also been analyzed from the perspective of sentence complexity: lexical complexity and accuracy for both groups. The Table 3 shows the different scores of lexi- Table 1 . A Framework for designing taskbased lesson (Ellis, 2006: 20) cal complexities from experiment and control groups. From Table 3 , it can be seen that the total score of (lexical) complexity level from experiment group is relatively higher than it is from control group, 898.06 > 859.89. It has proved that the essays made by the students using developed task-based materials have higher variety and richness of lexicon in the forms of verbs, nouns, adverbs, and adjectives. In addition to lexical complexity level, the Table 4 displays the result of accuracy level. Table 4 describes the level of accuracy for both groups. It is shown that total score of accuracy level from experiment group is pretty much different from score of control group, 14.62 > 11.45. Having a higher score of accuracy level, it has proven that the students in group using developed taskbased materials write essays in higher accuracy. The students succeed in controlling error and handling difficult structures. As a consequence, they perform more accurate on writing essays.
Based on scores on complexity and accuracy levels, developed task-based materials has proved in improving students' writing performance. Tasks given in the class stimulate students to use various vocabulary; furthermore, they build student awareness of grammar knowledge. Consequently, the essays made by the students who taught using developed task-based materials show more variety in vocabulary and accuracy in language structures. This findings support the research by Ahmed, Jamilah, & Bidin (2016) in which the treatment of TBLT has increased writing skill and improved second language performance indicators in the terms of complexity, fluency, and accuracy.
CONCLUSION
This current research purposes to examine the use of developed task-based materials in EFL writing class at university level. The findings show that developed task-based materials, or task-based approach in general, give significant effects on writing performance in the forms of format, content, organization, and grammar and sentence. To be more specific, developed task-based materials succeed in fostering student to use and build various vocabulary; at the same time, tasks given in the class develop students' awareness of language accuracy. In general, giving tasks based on the learner needs facilitate the students to use language they know and to improve what they do not know. Moreover, authentic tasks are enable the students to perform activity inside and outside the classroom. Therefore, the activity and language outcome are relevant to the use of language in real world. 
